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 INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Kaikorai Valley College’s financial statements for the year ended 31 December 

2025 

 

The Auditor-General is the auditor of Kaikorai Valley College (the School). The Auditor-General has 

appointed me, Philip Sinclair, using the staff and resources of Crowe New Zealand Audit Partnership, to 

carry out  the audit of the financial statements of the School on pages 3 to 18, that comprise the statement 

of financial position as at 31 December 2025, the statement of comprehensive revenue and expense, 

statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 

the notes to the financial statements that include accounting policies and other explanatory information. 

 

Qualified Opinion 

 

In our opinion, except for the matter described in the Basis for our qualified opinion section of our report, 

the financial statements:  

 

a) present fairly, in all material respects: 

  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 

 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 

 

Our audit was completed on 15 June 2026. This is the date at which our opinion is expressed. 

 

Basis for our qualified opinion 

 

The School has an obligation to keep the land and buildings in good order and repair. The Statement of 

Financial Position on page 4 includes a total provision for cyclical maintenance provision of $399,979. The 

School could not provide sufficient appropriate evidence to support the provision. There are no other 

practical audit procedures we could perform to determine the reasonableness of the provision. As a result, 

we were unable to determine whether any adjustment to the provision was necessary. 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 

the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 

by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 

are further described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

 

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

qualified opinion. 

 

 

 

 

 



 

 

 

Responsibilities of the Board for the financial statements  

 

The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 

and that comply with generally accepted accounting practice in New Zealand.  

 

The Board is responsible for such internal control as it determines is necessary to enable it to prepare 

financial statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board is responsible for assessing the School’s ability to continue 

as a going concern. The Board is also responsible for disclosing, as applicable, matters related to going 

concern and using the going concern basis of accounting, unless the Board intends to close or merge the 

School, or has no realistic alternative but to do so. 

 

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 

or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 

be expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking 

that the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 

evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 

a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 

involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 

effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 

conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 

conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 

the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 



 

 

 

The title ‘Partner’ conveys that the person is a senior member within their respective division and is among the group of persons who hold an equity 
interest (shareholder) in its parent entity, Findex Group Limited. The only professional service offering which is conducted by a partnership is external 
audit, conducted via the Crowe Australasia external audit division and Unison SMSF Audit. All other professional services offered by Findex Group 
Limited are conducted by a privately owned organisation and/or its subsidiaries.  
 

opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 

report. However, future events or conditions may cause the School to cease to continue as a going 

concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 

a manner that achieves fair presentation. 

 

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 

and significant audit findings, including any significant deficiencies in internal control that we identify during 

our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information included in the Board’s annual report 

 

The Board is required to prepare an annual report which includes the annual financial statements and the 

audit report, as well as a Statement of Variance, an Evaluation of the School’s Students’ Progress and 

Achievement, a Statement of Compliance with Employment Policy, and a Statement of KiwiSport funding. 

The Board is responsible for the other information that it presents alongside its annual financial statements. 

 

The other information obtained at the date of our audit report includes copies of the Statement of Variance, 

Evaluation of the School’s Students’ Progress and Achievement, Statement of Compliance with 

Employment Policy, and Statement of KiwiSport funding.  

 

Our opinion on the financial statements does not cover the other information and we do not express any 

form of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. 

In doing so, we consider whether the other information is materially inconsistent with the financial 

statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 

based on our work, we conclude that there is a material misstatement of this other information, we are 

required to report that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and 

Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 

Independence Standards) (New Zealand) issued by the New Zealand Auditing and Assurance Standards 

Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 
Philip Sinclair  

Crowe New Zealand Audit Partnership 

On behalf of the Auditor-General 

Dunedin, New Zealand  



KAIKORAI VALLEY COLLEGE: Analysis of Variance 2025 
 

“He mana whai huruhuru - Opportunity and Success for ALL” 
 

Strategic  
Goal 1 

 What does the data 
say? 
 

Strategic Plan - What we are going 
to do over the next three years to 
achieve this Strategic Goal 
 

 

What do we want to achieve?​
Aspirational, inspirational and 
long term. 

What will this look like if we 
get it right? 
 

Where are we now? 
 

Prioritise actions for stepped results - ​
What do we need to do to get from where 
we are now to where we want to be?  
Consider resourcing - skills, finances, 
environments, etc     Need to match ERO 
report actions 

Annual Plan 2025 

   2023  2024 2025 
All ākonga at KVC are 
achieving to their 
highest potential as 
unique individuals of 
New Zealand 

●​Ākonga in Years 7 – 10 are 
engaging in learning that is 
relevant to the lives of NZs 
today and throughout their 
lives. It is innovative and 
forward thinking, and 
develops those key 
competencies at the front end 
of the NZC document 

 

●​ Year 9 & 10 are now 
both integrated into the 
new junior curriculum 
programme. This has 
been staffed 
sufficiently. Feedback 
from HOD's is  
generally good in terms 
of engagement of the 
students who seem 
more interested in the 
work they are doing in 
class.  

 
●​ We need to assess how 

this initiative has 
impacted students’ 
understanding of 
content. 

●​ There is little to no 
change for Y7&8 other 
than extended time in 
modules. Students 
enjoy the practical 
nature of the modules. 

●​New semester 
system for Year 9 is 
implemented 

●​PLD learnings (see 
above) are weaved 
into curriculum 
design and 
classroom practice 

 

●​Review how the new 
module structure is 
impacting students’ 
educational 
outcomes via data 
collection and 
feedback. 

 
 
 

Teaching and Learning 
Have year 7-8 undertake PLD on structured 
literacy, implement the programme in class 
and measure the value added through formal 
testing. 
 
Upskill year 7-8 staff on teaching 
mathematics through PLD programmes, 
implement in class and measure the success. 
 
Implement the whole school literacy and 
numeracy plan and measure its effectiveness 
through staff and student feedback. 
 
Timetable for extra modules of literacy and 
numeracy for year 10 students. Identify 
students who would benefit from this extra 
support and invite them into these courses. 
 
Start establishing a more data-informed 
approach to teaching and learning in years 
7-10 by regularly testing students' reading, 
writing, and  

 ●​Ākonga in Years 11 – 13 are 
accessing multiple 
opportunities to gain the 
credits required and are being 
provided with career and 
pathway planning 

 

●​Students are provided with 
multiple opportunities to try 
vocational courses throughout 
the year. 17 students 
participated in OSTC in 2023 
and participated in Gateway, 
while many more completed 
STAR courses throughout the 
year. Year 12 students also do 
a work experience module. 
The career advisor promotes 
opportunities for visits to local 
industries and organisations 
such as SOREC and the 
Defence Force. 

●​Ākonga are making 
well informed 
subject choices 

 
●​Ākonga are guided 

to apply in OSTC 
and vocational 
courses 

 
●​Kaiako engage in 

PLD training days for 
L1 and/or L2 NCEA 

 
​ NCEA levels 1- 3  

are at or above the 
national average for 
decile 5 

 
 

●​Continue to build on 
the strong 
vocational pathway 
structure.  

●​PLD for Whānau 
teachers on how to 
support students in 
choosing their 
pathway and 
academic mentoring 

 
 
 
 
 

●​Kaiako engage in 
PLD for NCEA 
changes.  

mathematics (three times per year) and 
using this data to inform the next steps for 
students. Tracking student achievement will 
also be part of this process. 
 
Introduce a school-wide homework 
programme that reviews work already 
covered in class. 
 
Improve CAA Achievement 
Develop a year plan and timeline which: 

●​ Sets a timeframe for the practice 
tests, 

●​ Use the practice test results to 
identify who sits the assessment in 
May and September. 



●​ Create a universal tracking system for 
Literacy and Numeracy to assist in 
planning and determining the next 
steps for each student involved in 
the CAAs. 

 
Upskill teachers for the teaching of the CAA 
by participating in PLD programmes and 
investigate what other schools are 
implementing to improve their CAA 
performance. 
 

STRATEGIC GOAL 2 
 
School culture at KVC means 
everyone holds a special 
place, are valued, feels safe 
and is equipped to achieve 
their aspirations 

●​Quality teaching and 
leadership are making a 
difference.  Kaiako are setting 
high expectations for 
individual ākonga by focusing 
on strength based learning   

 
●​The school is committed to 

strengthening the way it 
incorporates mātauranga 
(knowledge)  Māori into 
teaching and learning 
programmes and gauging 
whānau voice in what they 
would like to see more of in 
teaching and learning 
programmes. 

 
●​Kaiako are integrating Māori 

perspectives and mātauranga 
into learning programmes 

 
●​Kaiako know how to access 

teaching and learning 
resources to support the 
above goals 

 
●​Kaiako seek to learn about 

ākonga prior knowledge, 
strengths 

 

●​ Over the past few years there 
have been significant steps 
forward in the understanding 
and acceptance of 
mātauranga (knowledge)  
Māori and a start has been 
made to incorporate this into 
teaching and learning 
programmes as required by 
the MOE.  However, we don’t 
know what we don’t know 
and kaimahi (staff) are keen 
to develop our understanding 
with the assistance of MOE 
funded facilitators. 

 
●​ While kaiako (teachers) are 

able to identify ākonga with 
differing levels of ability 
across the whole school and 
progress was made in 2023, 
more can be done to break 
the curriculum down to allow 
them access to successful 
outcomes. 

 
●​ More work needs to be done 

on determining the strengths 
of each individual and building 
on those so all can experience 
success. 

 
 
 
 
 
 

●​Kaiako will continue 
participating in MOE 
funded PLD to 
further develop their 
knowledge of local 
mātauranga Māori 
(local landmarks, 
history, customs and 
integrating Māori 
perspectives and 
are beginning to 
incorporate 
mātauranga into 
learning 
programmes. 

 
●​Kaiako will develop 

their understanding 
of  how to and 
where to access 
teaching and 
learning resources 
to support 
mātauranga Māori 
and are beginning to 
incorporate this into 
classroom practices. 

 
●​Kaiako are aware of 

other minority 
groups e.g. Pasifika, 
Asian, Migrant, 
LGBT+ etc in their 
classes and are 
meeting their needs 
along with majority 
groups 

 
●​All ākonga feel their 

voices are heard in 
the classroom and 
life of the kura 

 
 
 
 
 
 
 
 

●​Kaiako will 
demonstrate a good 
knowledge of local 
mātauranga Māori 
(local landmarks, 
history, customs and 
integrating Māori 
perspectives and 
are incorporating 
mātauranga into 
learning 
programmes 

 
●​Kaiako understands 

how to and where to 
access teaching and 
learning resources 
to support 
mātauranga Māori 
and do so whenever 
planning and 
implementing 
teaching and 
learning 
programmes. 

 
 
 
 
 
 
 
 
 
 
 
 

Attendance 
We monitor students' attendance weekly 
and take timely steps to communicate with 
parents and get students back to school. We 
want a regular attendance rate of 55-60% for 
the year. 
 
 
Use of Te Reo Māori & Tikanga Māori 
Have teachers use more reo in classes and be 
aware of Tikanga. They should also 
incorporate it, where possible, into their 
teaching programmes. 
 
 
 
Academic Mentoring 
Research and/or visit other schools to 
investigate the effect of academic mentoring 
initiatives. 
 

 ●​Ākonga (student) progress is 
being monitored at all Year 
levels, with particular 
emphasis on at risk ākonga 

●​Improvements have taken 
place in the monitoring of 
progress, but this data is not 

●​Programmes of 
learning for cohorts 
are being adapted to 
bring about 

●​Identified gaps are 
shrinking  

 

PB4L Refresh 
Refresh PB4L practice at KVC by forming a 
new PB4L committee and re-engaging with 
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including: Maori, Pasifika, 
international, ESOL/migrant, 
gender diverse ākonga and 
those with learning needs 
both at the lower and upper 
ends of student achievement 
 

●​The Learning Support team 
including the LSC, the new 
SENCO, HOD of Special 
Needs, RTLB and SLT are able 
to quickly identify those 
ākonga needing additional 
support and provide support 
for their learning needs. 

 

always made the best use of 
to inform next steps. 

 
●​In 2023 Maori/Pasifika 

students performed to a 
higher level in NCEA but this is 
yet to become a pattern.  
They are not highly 
represented in the STEM 
subjects. 

 
 

●​It is difficult to generate data 
around our gender diverse 
ākonga as many have not 
“officially” identified as 
anything other than 
male/female. 

 
 

 
●​ Ākonga with identified 

learning needs are being 
catered for and are 
mainstreamed where possible. 

  
 

improvements in 
identified areas of 
weakness 

 
●​ Individual 

weaknesses are 
being supported 
with interventions 

 
●​The SLT and Board 

are receiving concise 
and informative 
achievement data 

 

the MOE for support. 
 
Apply an analytical approach to pastoral care 
at KVC, where pastoral data is analysed 
regularly to inform pastoral needs and 
concerns and determine the next steps. 
 
Participate in PLD to upskill key staff on PB4L 
practices. These staff will apply their learning 
at KVC and share with other staff. 
 
Have a schoolwide focus and approach to the 
teaching and modelling of character and 
values, in particular: 
 

●​ Manners, 
●​ Respect, 
●​ School Values. 

 
Seek community, staff and student feedback 
on our school vision, values and motto. 
 
Have events at school that recognise, 
educate and encourage the understanding 
and respect of other cultures and identities. 
 
Invite Māori and Pasifika Whānau into the 
school for hui to hear their insights and 
suggestions about KVC. 
 

Modernise the website 
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Analysis and Evaluation STRATEGIC GOAL 1 

YEAR 11-13 ANALYSIS 

The 2025 NCEA Roll-Based Data for domestic students demonstrates strong overall achievement, with a total Level 3 Pass Rate of 86.7%. However, this achievement highlights a significant gender disparity heavily favouring female students. While male 
(86.2%) and female (87.5%) Level 3 pass rates were comparable, the rate of female students achieving University Entrance (50%) was more than double that of male students (20.7%). This trend of female outperformance was also evident in Level 1 
standards, where females achieved significantly higher rates in Literacy (86.8% vs. 63.3% for males) and Numeracy (73.7% vs. 57.1% for males). 

 

Achievement rates across NCEA Levels 1 and 2 vary by gender. The Level 1 Pass Rate was 77.1%, with females achieving 87.5% compared to 68.4% for males. Level 2 presents the only reversal in gender-based pass rates, with males achieving an 84% 
pass rate compared to 66.7% for females, resulting in an overall Level 2 Pass Rate of 76.7%. Achievement of endorsements with Merit was more prominent at Level 1 (11.1% total) and Level 3 (8.9% total). At Level 3, females secured a higher Merit 
endorsement rate (12.5% vs. 6.8% for males), while at Level 1, 1.9% were endorsed with Excellence. 

 

A critical finding across the board is the overall low rate of high-level achievement endorsements. There was a 0% achievement rate for Endorsed with Excellence at both Level 3 and Level 2 for the whole cohort, and no scholarships were awarded at Level 
3. Although Level 1 recorded a small total of 1.9% Endorsed with Excellence, no males achieved this endorsement at Level 1, 2, or 3. Overall, the data indicate that strategic interventions should focus on boosting male achievement in University Entrance 
and implementing programs to increase Merit and Excellence endorsements across all NCEA levels. 

 

The NCEA achievement data for Māori and Pasifika students in 2025 demonstrate mixed achievement across year levels. NCEA pass rates increased notably from 39.1% (9/23) in Year 11 to 77.8% (7/9) in Year 12 and 75% (3/4) in Year 13. Pasifika 
students, in smaller cohorts, achieved a 50% pass rate in Year 11 (2/4), but this dropped to 33.3% (1/3) for Year 12, 
 

YEAR 9 AND 10 ANALYSIS - English 

The Year 9 Reading assessment data reveal a mixed shift in performance for the whole cohort from Term 1 to Term 4.  While the overall percentage of students reading "At Curriculum Level 4" increased significantly from 63% to 72.2% and the number of 
students performing at Curriculum Level 2 or below dropped from 5.6% to 1.9%, there was a decline in high achievement, with students reading "Above Curriculum Level (Early 5)" decreasing from 9.3% to 5.6%. Gender data shows male students (74.3%) 
slightly outperforming females (68.5%) in the "At Curriculum Level 4" band by Term 4, though females retained a higher rate in the "Above" category (10.5% vs. 2.9%). For priority learners, Pasifika students consistently showed 50% achievement at Level 
4, while Māori students made gains in the "At Curriculum Level 4" band (from 45.5% to 54.6%), but neither group had any students achieving "Above Curriculum" in Term 4. This suggests that while students are progressing, they may not be advancing 
quickly enough to meet rising standards, indicating a need for targeted support for Māori, Pasifika, and male students, along with differentiated instruction to enhance overall literacy outcomes. 

The Year 9 Writing data shows a strong positive movement for the whole cohort toward the expected curriculum level (Level 4) between Term 1 and Term 3, with the percentage of students performing "At Curriculum Level 4" jumping from 57.9% to 73.7%. 
This  coincided with a sharp decline in high-level achievement, as the proportion of the cohort "Above Curriculum Level (Early 5)" fell from 15.8% to 5.3%. Gender analysis indicates that male students made the greatest improvement in reaching Level 4 
(from 61.6% to 76.9%), though female students (16.7%) maintained a higher rate of "Above Curriculum Level" achievement than males (0%) by Term 3. In contrast, Māori and Pasifika students had no gains  in both categories between terms, with 66.6% of 
Māori students and 50% of Pasifika students remaining "At Curriculum Level 4," and neither group recording any students in the "Above" category at Term 3. The overall pattern suggests that while students are consolidating foundational writing skills, the 
level of difficulty in the assessment increased by Term 3, pulling students back from the highest achievement bracket and highlighting a particular need for differentiated instruction and culturally relevant materials to boost engagement and performance, 
especially for male, Māori, and Pasifika students. 

 

The Year 10 Reading assessment data show significant cohort movement toward the expected Curriculum Level 5 by Term 4, but a majority of students remain below the expected standard, signalling a need for urgent and specialised literacy interventions. 
The overall percentage of the cohort working in the "Below Curriculum" bands (Levels 3 and 4) dropped from 75% in Term 1 to 61.2% by Term 4, with a corresponding increase in students at Curriculum Level 5 (from 25% to 37.9%). However, the vast 
majority of students (60%) are failing to meet the Level 5 expectation by the end of Year 10, including a concerning 100% of the Pasifika cohort and 60% of the Māori cohort remaining below the expected Level 5, indicating a critical need for targeted 
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support for these priority learners. While females achieved a slightly higher rate at the expected level than males by Term 4 (33.4% vs. 40% for males), both genders had an identical low rate of students working at the expected level. Moving forward, the 
analysis recommends targeted intervention strategies, culturally responsive resources, and continuous monitoring to close the substantial achievement gap. 

 

The Year 10 e-asTTle Reading data shows some growth in achievement between Term 1 and Term 4, though a persistent gap remains, with the vast majority of students still performing below the expected Curriculum Level 5 benchmark. While the overall 
percentage of the cohort meeting the expected level increased from 23% to 25.6%, female students experienced a decline in this top-level achievement (from 21.4% to 14.3%). In contrast, male students showed a higher growth rate over the year, with their 
achievement at the expected level rising from 24% to 32%. Achievement for priority learners remained a critical concern: Māori students attainment was  stagnant, maintaining a 20% achievement rate at the expected level, and 100% of the Pasifika cohort 
remained below the expected Level 5 throughout the year. These findings indicate a significant need for targeted, ongoing literacy support to close the achievement gap, particularly for the Pasifika cohort and to ensure consistent progress for all learners. 

 

Year 9 and 10 Mathematics 

The Year 9 Number assessment data from Term 1 to Term 4 shows a  decline in performance for the whole cohort and most demographic groups. Overall, the percentage of students working "Below the expected level" rose from 69% to 75%. 

This decline was most significant for female and Māori students, who saw increases in the "Below expected level" category from 73% to 88% and 82% to 91%, respectively. By Term 4, both female and Māori students recorded 0% in the "Above the 
expected level" category, which Pasifika students were at for both terms. 

Male students, while still struggling, showed no change in the "Below expected level" percentage (remaining at 67%) and maintained the highest achievement, with 8% reaching "Above the expected level" in Term 4. Across all groups, the percentage of 
students at or above the expected level decreased over the year, indicating a widespread struggle to keep pace with curriculum standards. 

 

The Year 9 Algebra performance improved across the whole cohort, with the percentage working "Below expected" dropping from 61% in Term 1 to 51% by Term 4, while those "Above" rose to 9%.  

Male students demonstrated greater overall success, with 11% reaching "Above Expected" in Algebra and maintaining a lower "Below" rate in Number (67%). Priority learner gaps were significant: Māori students saw the percentage below expected levels 
rise in both Number (82% to 91%) and Algebra (60% to 73%), with no students achieving "Above Expected" in either strand by Term 4. The Pasifika cohort, while 100% "Below" in Number, made impressive gains in Algebra, moving from 100% "Below" to 
50% "At Expected". 

 

The Year 10 Number assessment data saw a drop in high-level achievement for the whole cohort from Term 1 to Term 4, with the "Above expected level" falling sharply from 27% to 13%. The percentage of students below expectations also rose slightly 
from 46% to 50%. Gender performance was mixed: Females improved their "Below expected" rate from 75% to 67% and doubled their "At expected level" achievement (12% to 25%). Males saw a slight increase in the "Below expected" category (33% to 
39%), and their "Above expected" rate dropped from 33% to 17%. Critically, Māori students showed a severe decline, moving from 50% at the expected level in Term 1 to 100% working below expected by Term 4. In contrast, the Pasifika cohort maintained 
100% achievement at the expected level throughout the year, with 0% below. The overall trend points to a widespread struggle to maintain high achievement and a critical need for targeted support for Māori students in numeracy. 

 

The Year 10 Algebra assessment data shows uneven progress across the cohort, despite a  rise in high-level achievement by Term 4. The percentage of students performing "Above the expected level" for the whole cohort nearly doubled, increasing from 
12% to 22%. Simultaneously, students at the "At expected level" dropped from 32% to 22%. 

 

Gender analysis shows that male students achieved the highest rate of high-level success, with 27% categorised as "Above expected" in Term 4, compared with 12% of female students. For priority learners, the Māori cohort demonstrated substantial gains 
in high achievement, rising from 0% "Above expected" in Term 1 to 33% in Term 4. Despite this, 67% of Māori students remained below expectations in Term 4, down from 75%. A critical concern is the Pasifika cohort, which remained 100% "Below the 
expected level" in Algebra throughout the year, with 0% meeting or exceeding the expected standard. The data indicate that, while there is positive movement in high achievement among some groups, targeted intervention is critically needed for the 
Pasifika cohort and to bring the majority of students to the "At expected" level. 

Year 7 and 8 Analysis 

The Year 7 Reading Assessment data for 2025 show an overall improvement in the cohort from Term 1 to Term 4, with students successfully moving out of the lowest achievement bands. The percentage of students at Curriculum Level 2 or below halved 
(32.6% to 16.2%), and those reaching the expected Level 4 and above increased from 27.9% to 44.2%. 

Gender trends indicate male students achieved the highest final rate at Level 4 and above (45.2%). Among priority learners, the Pasifika cohort demonstrated exceptional growth, moving entirely out of the lowest band (60% to 0%) and doubling 
achievement at Level 4 and above (20% to 40%). Conversely, Māori students' achievement at Level 4 and above declined from 25% to 16.7%. 

 

The Year 7 Writing assessment data for the whole cohort shows positive progress over the academic year, with the percentage of students in the lowest achievement band (Curriculum Level 2 or below) dropping from 37.5% in Term 1 to 20.5% in Term 4. 
The proportion of students meeting or exceeding the expected standard (Level 4 and above) increased substantially from 12.5% to 40.9%. 

Male students demonstrated the highest final achievement at Level 4 and above (41.9%), compared to 38.5% of female students. Both Māori and Pasifika cohorts showed positive movement out of the lowest achievement band, with the Pasifika cohort 
achieving an impressive 0% at Level 2 or below by Term 4, down from 40%. However, the Māori cohort still had 33.3% of students below Level 2 and only 16.7% at Level 4 and above by year-end. 

 

The Year 8 Reading assessment data for 2025 shows strong overall improvement in the cohort, with students shifting significantly out of lower achievement levels. By Term 4, the percentage of the whole cohort performing at Curriculum Level 4 and above 
increased dramatically from 41.2% to 59.4%. 

Female students achieved the highest final rate at Level 4 and above (60.6%). Among priority learners, the Pasifika cohort demonstrated exceptional growth, reaching 80% at Level 4 and above by Term 4, up from 20% in Term 1. Māori students also 
improved, with those at Level 4 and above doubling from 20% to 40%. Meanwhile, the percentage of Māori students at the lowest level (Level 2 or below) dropped from 60% to 40%. 
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The Year 8 Reading assessment data for 2025 shows  overall improvement in the cohort, with students shifting significantly out of lower achievement levels. By Term 4, the percentage of the whole cohort performing at Curriculum Level 4 and above 
increased dramatically from 41.2% to 59.4%. 

Female students achieved the highest final rate at Level 4 and above (60.6%). Among priority learners, the Pasifika cohort demonstrated exceptional growth, reaching 80% at Level 4 and above by Term 4, up from 20% in Term 1. Māori students also 
improved, with those at Level 4 and above doubling from 20% to 40%. Meanwhile, the percentage of Māori students at the lowest level (Level 2 or below) dropped from 60% to 40%. 

 
Giving Effect to the TOW 

We regularly invite whanau to termly whanau hui.  These occurred once a term with good whānau turn out to these events.  We ask for whānau feedback on their childrens education and where to allocate resources. These are wonderful events which 
are a great opportunity to engage with whānau in a fun, relaxed atmosphere and gives whānau an opportunity to have their say in the direction of the school and their childs education. We get great turn out to these hui and we value the  dearly. From 
this hui whanau suggested we run small group workshops for literacy and numeracy for those who require it. We had some extra funding from the MOE and we used this to fund these small group workshop. 

 

The Kapa Haka group is well supported by dedicated staff and we allocate resources to the best we can. The group is in a rebuilding stage and the challenge over the next few years is to encourage our younger students to participate in this.    

We track the achievement of our Māori student achievement and take the require steps when there are issues (e.g. extra NCEA support, small group Lit/Num workshops, extra courses). 

Staff continue to undertake PLD on Te Ao Maori/  

 

 

 

2025 Annual Plan Review 

 

 

ANNUAL PLAN 2025   

GOAL  WHAT ARE WE GOING TO DO EOY Evaluation 

All ākonga at KVC are 
achieving to their 
highest potential as 
unique individuals of 
New Zealand 

Teaching and Learning 
Have year 7-8 undertake PLD on 
structured literacy, implement the 
programme in class and measure the 
value added through formal testing. 
 
 
 
Upskill year 7-8 staff on teaching 
mathematics through PLD 
programmes, implement in class and 
measure the success. 
 
 
 
Implement the whole school literacy 
and numeracy plan and measure its 
effectiveness through staff and student 
feedback. 
 
Timetable for extra modules of literacy 
and numeracy for year 10 students. 
Identify students who would benefit 
from this extra support and invite them 
into these courses. 

 
We enrolled in the MOE-provided Structured Literacy (SL) PLD, which spanned 
over 3 terms. One of our year 7 teachers is an accredited SL trainer, and she 
provided our year 7-8 staff, as well as some year 9-10 staff and the Braithwaite 
Centre (Special Education Unit), with SL training. The teachers have started 
implementing this in their teaching, and we will continue this training through 
2026. 
 
A staff member undertook the Accelerated Learning in Mathematics (ALiM) and 
implemented the training into their teaching practice, predominantly 
pre-teaching a select group of students before the teaching of the content in 
class. This worked very well, and the students showed increased confidence with 
the content in class. 
 
 
The Maths/English Dept. identified key skills needed and devised resources and 
posters to encourage other departments to cover these skills in their contexts. 
 
 
 
We timetabled numeracy and literacy modules (which ran for 2 terms each) and 
identified students who would take these on top of the normal maths/english 
classes they would take. These worked well, helping students prepare for the CAA 
assessments and prepare for level one studies. 
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Start establishing a more 
data-informed approach to teaching 
and learning in years 7-10 by regularly 
testing students' reading, writing, and 
mathematics (three times per year) 
and using this data to inform the next 
steps for students. Tracking student 
achievement will also be part of this 
process. 
 
Introduce a school-wide homework 
programme that reviews work already 
covered in class. 
 
 
 
 
Improve CAA Achievement 
Develop a year plan and timeline 
which: 

●​ Sets a timeframe for the 
practice tests, 

●​ Use the practice test results to 
identify who sits the 
assessment in May and 
September. 

●​ Create a universal tracking 
system for Literacy and 
Numeracy to assist in planning 
and determining the next steps 
for each student involved in 
the CAAs. 

 
Upskill teachers for the teaching of the 
CAA by participating in PLD 
programmes and investigate what 
other schools are implementing to 
improve their CAA performance. 
 
 
Attendance 
We monitor students' attendance 
weekly and take timely steps to 
communicate with parents and get 
students back to school. We want a 
regular attendance rate of 55-60% for 
the year. 
 
 
Use of Te Reo Māori & Tikanga Māori 
Have teachers use more reo in classes 

 
We introduced e-asstle testing for reading, writing and mathematics 3 times per 
year, which has helped us track the ‘value-added’ for all of our year 7-10 
students.  A work on next year is to use the data to inform teaching in a more 
considered manner. 
 
 
 
 
 
 
We introduced a homework policy based on ERO research (Hwk covers what has 
been covered in class, is accessible, is reviewed and manageable).  Year 7-8 cover 
basic facts, spelling and reading while 9-10 get 20 minute tasks each week from 
core subjects while seniors get 20 per week from each of their subjects. 
 
 
 
We held pre-tests to determine which students were ready to sit the CAA tests.  
There is a tracking sheet where every students achievement in-regard to the CAA 
and lit/num standards is recorded.  We also used funding from the MOE provided 
CAA PLD to hold small group workshops with students to prepare them for the 
assessments.  This programme also provided some PLD/suggestions for teachers 
but we were already aware of the suggestions offred and had implemented them 
in some manner. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
We achieved a regular attendance of 49.25%, which is below the target of a 
minimum of 55%.  We have reviewed our attendance processes and have 
modified our attendance monitoring and actions in accordance to the STAR 
process. This will allow for more timely reactions from school to problematic 
attendance. 
 
 
 
 
Teachers continue to explore the use of Te Reo Māori and tikanga in their 
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and be aware of Tikanga. They should 
also incorporate it, where possible, into 
their teaching programmes. 
 
 
 
Academic Mentoring 
Research and/or visit other schools to 
investigate the effect of academic 
mentoring initiatives. 
 
 
 
 
 
 
 

practice.  A goal for next year is to have more short and frequent PLD for staff, ran 
by staff that are proficient in Māori language. 
 
 
 
 
 
After exploring what other schools do we deemed our systems to be more than 
adequate, we are happy with our existing tracking systems. 

chool culture at KVC 
means everyone 
holds a special place, 
are valued, feels safe 
and is equipped to 
achieve their 
aspirations 

PB4L Refresh 
Refresh PB4L practice at KVC by 
forming a new PB4L committee and 
re-engaging with the MOE for support. 
 
Apply an analytical approach to 
pastoral care at KVC, where pastoral 
data is analysed regularly to inform 
pastoral needs and concerns and 
determine the next steps. 
 
Participate in PLD to upskill key staff on 
PB4L practices. These staff will apply 
their learning at KVC and share with 
other staff. 
 
Have a schoolwide focus and approach 
to the teaching and modelling of 
character and values, in particular: 

●​ Manners, 
●​ Respect, 
●​ School Values. 

 
Seek community, staff and student 
feedback on our school vision, values 
and motto. 
 
Have events at school that recognise, 
educate and encourage the 
understanding and respect of other 
cultures and identities. 
 
Invite Māori and Pasifika Whānau into 
the school for hui to hear their insights 
and suggestions about KVC. 

 
 
We engaged with the MOE PB4L team to undertake a school-wide audit of the 
PB4L practices at KVC. They stated that we were doing many things well and 
offered suggestions to strengthen PB4L at KVC - we will work on these in 2026. 
 
At the PB4L/Deans meetings we analyse recent pastoral data and come up with 
strategies to target the issues which are arising with student behaviour and 
wellbeing. 
 
 
We have done some ‘refresh’ PB4L PLD - this will continue in 2026. 
 
 
 
 
This has worked very well - students are regularly using their manners with their 
teachers, other staff and students. They regularly say please and thank you, hold 
doors open for others and thank teachers at the end of the lesson. 
 
 
 
 
We decided to postpone this for the foreseeable future and focus on the many 
other changes at the school currently underway (PB4L refresh, new curriculum 
planning, new reporting to parents,framework, homework policy and Lit/Num 
policy. 
 
The cultural day was a big success, with students dressing up and bringing food 
for all students to share. Also we had Cook Island Drumming group performances 
as well as regular Kapa Haka performances. 
 
 
This occurred once a term with good whānau turn out to these events.  We ask 
for whānau feedback on their childrens education and where to allocate 
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Modernise the website 
 

 

resources. These are wonderful events which are a great opportunity to engage 
with whānau in a fun, relaxed atmosphere.  
 
The modernisation of the website and prospectus is now complete, but we will 
need to keep updating and working on the website. 

 

 

 

 

 

 

 
 

 

9 
 



Kaikorai Valley College: Strategic Goals 
“He mana whai huruhuru - Opportunity and Success for ALL” 

 
 

 

 

 

 

 

 

 

 

 

 

 

​ ​  
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NCEA Roll Based Data for Domestic  Students 2025 
 

Level 3 Total 
 

Males 
 

Females 
 

Pass Rate  86.7%  86.2% 87.5% 
Endorsed with Excellence 0% 0% 0% 
Endorsed with Merit 8.9% 6.8% 12.5% 
University Entrance 31.1% 20.7%  50% 
Scholarships 0 0 0 
    
Level 2 Total 

 
Males 

 
Females 

 
Pass rate  76.7% 84%  66.7% 
Endorsed with Excellence 0% 0% 0% 
Endorsed with Merit 0% 0% 5.6% 
    
Level 1 Total 

 
Males 

 
Females 

 
Pass Rate 77.1% 68.4%  87.5% 
Endorsed with Excellence 1.9% 0 1 
Endorsed with Merit 11.1% 4 2 
Literacy  73.6% 63.3% 86.8% 
Numeracy 64.4% 57.1% 73.7% 
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2025 
NCEA Results for all Participating Domestic and International Students    

 
Level 3 Total 
Pass Rate 88.2 % 
University Entrance 31.3% 
  
Level 2 Total 
Pass rate   79.1%         
  
Level 1 Total 
Pass Rate 65.8% 

 
 
 

                                              NCEA Results for participating International Students  2025 
Note: International students included in the table below includes only those who were entered for NCEA.   

 
Level 3 (6 students) Total 
Pass Rate 83.3% 
Endorsed with Excellence 1 
Endorsed with Merit 1 
University Entrance 2 
Scholarships 0 
  
Level 2  (6 students) Total 
Pass rate 83.3% 
Endorsed with Excellence 0 
Endorsed with Merit 3 
  
Level 1 (1 student) Total 
Pass Rate 0% 
Endorsed with Excellence 0 
Endorsed with Merit 0 
Literacy 0 
Numeracy 1 

 
 

 
 
 

 

15 
 



 
 

HIGHEST QUALIFICATIONS FOR DOMESTIC LEAVERS 2025  
 

This includes those who leave during the year. 
Qualification YEAR 13 

(42 leavers) 
  

YEAR 12   
(4 leavers) 
 

YEAR 11 
(15 leavers) 

UE             14/42         33.3%               0% 0% 
Level 3      26/42         61.9%               0% 0% 

Level 2      
 

2 /42          4.8%            1/4      25% 0% 

Level 1                          0%            2/4      50% 4/15       26.7% 
  

Leavers Destinations 
Work = 5 
Job Seeking = 4 
Apprenticeship = 1  
University = 12 
Polytechnic = 14 
Other Course = 1 
Gap Year = 1 
Unknown = 4 

 
 
 

  
Leavers Destinations 
Australia = 1 
Polytechnic = 1 
Other Course = 1 
Unknown = 1 
 
 

            
Leavers Destinations 

Australia = 2 
Christchurch = 1 
Invercargill = 1 
Polytechnic = 3 
ALT ED = 2 
Excluded = 1 
Other school = 1 
Unknown = 3 
Other course = 1 
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OVERVIEW OF MĀORI AND PASIFIKA STUDENT ACHIEVEMENT AT NCEA IN 2025  

 Māori Pasifika 
Year 11 9/23= 39.1% 2 / 4= 50% 

Year 12 
 

7/9 = 77.8% 1 /3 = 33.3% 

Year 13 3/4 = 75% N/A 

UE 0/4 = 0% N/A 
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Year 9&10 Percentage Tables - English 
 
Year 9: Reading 
 
By the end of Year 9 students are expected to be working At Level 4 entering Early Level 5 
 
 

 
Reading 

Below Curriculum 
(Level 2) 

Below Curriculum 
(Level 3) 

At Curriculum Level 
4  

Above Curriculum 
Level (  Early 5) 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 5.6 1.9 22.3 20.4 63 72.2 9.3 5.6 

Female 0 0 31.6 21.1 57.1 68.5 10.5 10.5 

Male 8.6 2.9 17.1 20 65.8 74.3 8.6 2.9 

Māori 9.1 0 45.5 45.5 45.5 54.6 0 0 

Pasifika 0 0 50 50 50 50 0 0 
 
 
 
Analysis 
The data indicates a significant downward trend in achievement across almost all demographics. Reading over the year showed a decline in reading levels across the Year 9 cohort overall, this could be 
due to the fact these tests are one off tests at start of year to attain students reading level and end of year exam (ARB used for both) and not overall teacher judgments as students results could be down 
based on test conditions and how they felt on the day. A cohort-wide drop this large often suggests that while students may be progressing, they are not progressing fast enough to keep up with the 
increasing difficulty of the year-end standards. Reading engagement usually declines over the course of the year particularly with it becoming more frequent with tests and examinations at the end of the 
year.  
 
Strategies should be implemented to assist these students in improving their reading skills and confidence.The data also suggests that further support may be beneficial for Māori, Pasifika and male 
students, who show lower percentages across various levels. 
 
To address the areas for improvement, it is recommended that differentiated instruction and targeted reading programs be introduced. Regular monitoring and feedback will be essential in guiding students 
towards achieving their reading goals. Collaboration with families and the community can foster a supportive environment that encourages reading both at school and at home, ultimately enhancing overall 
literacy outcomes for all students. To address the areas for improvement, it is recommended that differentiated instruction and targeted reading programs be introduced in 2026.  
 
Conclusion and Recommendations:  
Overall, while some students are meeting or exceeding expectations, there is a clear need for additional support for those performing below the expected levels, particularly in early levels. A focus on 
targeted interventions and personalised learning plans will be essential to enhance reading skills and comprehension for all learners. It is crucial to maintain a forward-focused approach, celebrating 
successes while addressing areas for improvement to ensure all students have the opportunity to thrive in their reading abilities. 
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Year 9 Writing 
 
 
 

 
Writing 

Below Curriculum 
(Level 2) 

Below Curriculum 
(Level 3) 

At Curriculum Level 
4  

Above Curriculum 
Level (  Early 5) 

Term 1 Term 3 Term 1 Term 3 Term 1 Term 3 Term 1 Term 3 
Whole cohort 5.3 5.3 21.1 15.8 57.9 73.7 15.8 5.3 

Female 0 0 16.7 16.7 50 66.7 33.3 16.7 

Male 7.7 7.7 23.1 15.4 61.6 76.9 7.7 0 

Māori 0 0 33.3 33.3 66.6 66.6 0 0 

Pasifika 0 0 50 50 50 50 0 0 
 
Analysis 

The whole cohort shows significant stabilisation. While the percentage of students "Below" the expected level dropped slightly, there was a massive increase in students performing At the expected level, 
jumping from 57.9% to 73.7%. The "% Above" category saw a sharp decline (15.8% to 5.3%), suggesting that the curriculum or assessment criteria in Term 3 may have become more challenging, pulling 
students back toward the "At" benchmark. Māori and Pasifika performance metrics did not move at all between Term 1 and Term 3. Every single demographic saw a decrease in the "% Above" category. 
This often happens if the Term 3 standards are significantly more rigorous than Term 1. 

Data often suggests male students engage more with non-fiction, technical, or persuasive writing. Diversifying the Term 3 curriculum to include these might help push them into the "Above" bracket.  
Integrating culturally relevant materials and writing tasks that resonate with Māori and Pasifika students to boost their engagement and performance. 
 
The overall cohort average across the writing curriculum shows significant areas for improvement, particularly in the lower levels, where a notable percentage of students are performing below 
expectations. However, there is a positive trend with a substantial percentage reaching expected levels, particularly at Early 4 and At 4. 
Moving forward, focused strategies that support students in achieving their writing goals are essential. This includes targeted interventions for those below expected levels, as well as enriching 
opportunities for those at and above expected levels to further enhance their skills. Continuous monitoring and data analysis will be crucial in ensuring all students progress in their writing capabilities. 
Ongoing assessment and feedback will be crucial in tracking the progress of these initiatives and ensuring that all students are provided with the support they need to succeed in their writing endeavors. 
Moving forward, focused strategies that support students in achieving their writing goals are essential. This includes targeted interventions for those below expected levels, as well as enriching 
opportunities for those at and above expected levels to further enhance their skills.  
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For a Year 9 student in New Zealand using e-asTTle (or similar NZ curriculum assessments), they typically aim to be progressing towards Curriculum Level 4 (Proficient) and moving into Level 5.  
 
 
 

 
AsTTle Reading  

Below Curriculum 
(Level 2 ) 

Below Curriculum 
(Level 3) 

At Curriculum Level 
4  

Above Curriculum 
Level (  Early 5) 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 19.5 9.7 36.7 17.1 41.5 58.6 2.4 14.6 

Female 23.1 0 23.1 15.4 30.8 84.6 0 0 

Male 17.8 14.3 32 17.9 46.4 46.4 3.6 21.4 

Māori 16.7 16.7 50 50 33.3 33.3 0 0 

Pasifika 0 0 0 0 100 100 0 0 
 
 

Analysis 
The data provided shows a significant shift in asTTle Reading achievement levels from Term 1 to Term 4 across various demographics. Overall, there is a clear trend of students moving from "Below" the 
expected level toward "At" or "Above" the expected level. While both groups of gender improved, 84.6% of Females reached the expected level by Term 4, compared to 50% of Males. Māori data despite 
staying the same, this group still has the highest percentage of students below expectations. 

By focusing on the following areas: 
●​ Targeted Support: Implement small group sessions focusing on key areas of weakness identified in the assessments. 

●​ Engagement Strategies: Develop engaging curriculum content that reflects students' interests and cultural backgrounds to foster a more inclusive learning environment. 

●​ Continuous Monitoring: Regularly assess student progress to adjust teaching methods and interventions effectively. 

 
In 2026 new national reading and writing student monitoring, assessment and reporting tool SMART (Term 2 and 4) will be implemented to replace the asTTle tool that we have used in previous years.  
We can work towards improving English proficiency levels across the cohort and ensuring all students have the opportunity to succeed. 
 
 
For a Year 9 student in New Zealand using e-asTTle (or similar NZ curriculum assessments), they typically aim to be progressing towards Curriculum Level 4 (Proficient) and moving into Level 5.  
 
 

 
AsTTle Writing  

Below Curriculum 
(Level 2/ 1 ) 

Below Curriculum 
(Level 3) 

At Curriculum Level 
4  

Above Curriculum 
Level (  Early 5) 

Term 2 Term 4 Term 2 Term 4 Term 2 Term 4 Term 2 Term 4 
Whole cohort 46.8 32 34 48.8 19.2 19.2 0 0 

Female 39.1 22.3 27.9 55.5 33 22.2 0 0 

Male 51.7 38 38 45 10.3 17 0 0 

Māori 62.5 37.5 37.5 37.5 0 25 0 0 

Pasifika 50 0 0 50 50 50 0 0 
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First year doing the AsTTle writing so PLD undertook to allow teachers to mark and assess the results. The marking of AsTTle writing is extremely overwhelming due to having to assess muiltiple skills in 
students' writing examples (ideas, structure and language, organisation, vocabulary, sentence structure, punctuation and spelling) and takes a long time to mark.    
 
The overall cohort average across the writing curriculum shows significant areas for improvement, particularly in the lower levels, where the majority of students are performing below expectations. 
 
By focusing on the following areas: 

●​ Focused Writing Workshops: Regular workshops that cater to different stages of writing capability to address the specific needs of students falling below expected levels. 
●​ Peer Support Programs: Establishing peer tutoring systems to foster collaborative learning and sharing of writing strategies among students. 
●​ Culturally Responsive Teaching: Integrating culturally relevant materials and writing tasks that resonate with Māori and Pasifika students to boost their engagement and performance. 

 
Moving forward, focused strategies that support students in achieving their writing goals are essential. This includes targeted interventions for those below expected levels, as well as enriching 
opportunities for those at and above expected levels to further enhance their skills. Continuous monitoring and data analysis will be crucial in ensuring all students progress in their writing capabilities. 
Ongoing assessment and feedback will be crucial in tracking the progress of these initiatives and ensuring that all students are provided with the support they need to succeed in their writing endeavors. 
 
In 2026 new national reading and writing student monitoring, assessment and reporting tool SMART (Term 2 and 4) will be implemented to replace the asTTle tool that we have used in previous years.  
 
 
 
 
Year 10 
 
Year 10 Reading 
 
 
By the end of year 10 students are expected to be working at level 5 
 
 

 
Reading 

Below Curriculum 
(Level 3) 

Below Curriculum 
(Level 4 ) 

At Curriculum Level  
( Early 5 and At 5) 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 30 7.9 45 53.3 25 37.9 

Female 16.6 0 33.4 66.6 50 33.4 

Male 35.7 13.3 50 46.7 14.3 40 

Māori 100 0 0 60 0 40 

Pasifika   100 100   
 
 
Analysis 
The whole cohort shows significant stabilisation. The cohort saw an increase in the number of students meeting the expected reading level by the end of the year. Despite the improvement, around 60% of 
the cohort remains below the expected level by Term 4. This suggests that while progress is being made, the vast majority of the group likely requires significant, ongoing literacy support or specialised 
intervention. 
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By Term 4, both male and female students achieved an identical low rate of students working at the expected level. Males showed a slightly higher rate of growth compared to females over the year. The 
Pasifika and Māori data points, in particular, indicate a need for urgent intervention strategies currently in place for these groups. The vast majority of students (60%) are failing to meet the Level 5 
expectation by the end of Year 10.  
 
Recommendations for Improvement: 

●​ Targeted Interventions: Implement focused reading programs for students performing below the expected level, particularly for Early 2 and At 2. 
●​ Support for Advanced Learners: Provide opportunities for Early 5 and At 5 students to mentor their peers, fostering a collaborative learning environment. 
●​ Culturally Responsive Strategies: Engage with Māori and Pasifika communities to develop tailored resources that resonate with their cultural backgrounds, enhancing engagement and efficacy in 

reading. 
●​ Continuous Assessment: Regularly monitor progress through formative assessments to adjust teaching strategies and provide immediate feedback. 

 
In 2026 new national reading and writing student monitoring, assessment and reporting tool SMART (Term 2 and 4) will be implemented to replace the asTTle tool that we have used in previous years. 
Also targeted structured literacy module that has identified key students to help benefit their literacy running a course over each semester. We have also streamed the classes so that students are targeted 
in literacy skills and are provided with extra support and guidance.  
 
YEAR 10 WRITING 
 
 

 
Writing 

At Curriculum Level 
4  

Above Curriculum 
Level (  Early 5) 

Term 1 Term 3 Term 1 Term 3 
Whole cohort 66.6 53.3 33.4 46.7 

Female 71.4 71.4 28.6 28.6 

Male 62.5 37.5 37.5 62.5 

Māori 100 100 0 0 
 
 
Analysis 
Unlike Reading, Writing performance remained stagnant across all recorded groups between Term 1 and Term 3. The data reflects varied performance between genders and ethnic groups. For instance, 
male students show higher percentages at the expected level compared to female students, who have a significant portion falling below the expected levels. Similarly, the performance of Māori students 
could benefit from additional support. 
 
Recommendations for Improvement: 

●​ It is essential to provide additional writing resources and interventions for students who are currently below the expected level.  
●​ Encouraging peer mentoring among students who are performing at higher levels may also foster improvement in their peers.  
●​ Continuing to monitor progress and adjust teaching strategies will be crucial in supporting all students towards achieving their writing goals. 
●​ Implement tailored intervention programs for students performing below expected levels, especially focusing on reading and comprehension strategies. 
●​ Utilise differentiated instruction strategies to cater to the diverse learning needs within the cohort. 

 
Moving forward, it is essential to implement differentiated instructional strategies tailored to the needs of students at lower achievement levels. Regular assessments and feedback can help foster a 
supportive learning environment, encouraging all students to engage more deeply with the curriculum and improve their writing skills.  
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For New Zealand Year 10 students, e-asTTle assessment levels typically target around Curriculum Level 5 (5A/5B).  
 

 
AsTTle Reading  

Below Curriculum 
(Level 2 ) 

Below Curriculum 
(Level 3) 

Below Curriculum 
(Level 4) 

At Curriculum Level  
( Early 5, At 5) 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 7.7 10.3 25.7 23.1 43.6 41 23 25.6 

Female 0 0 21.4 14.3 57.2 71.4 21.4 14.3 

Male 12 16 28 28 36 24 24 32 

Māori 0 0 20 20 60 60 20 20 

Pasifika 0 0 0 0 100 100 0 0 
 
 
Reading achievement showed modest growth throughout the year, though a significant gap remains between current performance and the expected benchmark. The percentage of students meeting the 
Level 5 benchmark increased. Gender Comparison: By the end of Term 4, females rate at the expected level declined, however, males demonstrated a higher growth rate compared to females over the 
course of the year. Māori Students remained stagnant over the year. Pasifika Students:100% of students remaining below the expected Level 5 throughout the year. 
 
Collaboration with families and the community can foster a supportive environment that encourages reading and writing both at school and at home, ultimately enhancing overall literacy outcomes for all 
students. 
 
In 2026 new national reading and writing student monitoring, assessment and reporting tool SMART (Term 2 and 4) will be implemented to replace the asTTle tool that we have used in previous years. 
Also targeted structured literacy module that has identified key students to help benefit their literacy running a course over each semester. We have also streamed the classes so that students are targeted 
in literacy skills and are provided with extra support and guidance.  
 

Analysis 
 

 
AsTTle Writing  

Below Curriculum 
(Level 2/ 1 ) 

Below Curriculum 
(Level 3) 

Above Curriculum 
Level 4  

At Curriculum Level  
( Early 5/ At 5) 

Term 2 Term 4 Term 2 Term 4 Term 2 Term 4 Term 2 Term 4 
Whole cohort 35.3 38.2 35.3 26.5 29.4 23.5 0 11.8 

Female 33.3 22.2 22 11.1 24 22.2 0 22 

Male 36 44 40 24 24 24 0 8 

Māori 25 25 0 25 75 50 0 0 

Pasifika 0 0 0 0 100 100 0 0 

 
The data from the AsTTle assessment indicates that the whole cohort is currently performing below the expected level in various aspects of the English curriculum. Writing performance remained entirely 
stagnant across the first three terms of the year. The whole cohort remained at 12% at the expected level from Term 1 through Term 3, with 88% consistently working below expectations. In Writing, male 
students were below female results. Māori and Pasifika: Both groups recorded 0% achievement at the expected Level 5 in Writing for all tracked terms. 
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It is essential to focus on targeted interventions to improve these results. 
●​ Continuous monitoring and data analysis will be crucial in ensuring all students progress in their writing capabilities. 
●​ Ongoing assessment and feedback will be crucial in tracking the progress of these initiatives and ensuring that all students are provided with the support they need to succeed in their writing 

endeavors. 
●​ Short Term Baseline testing to find the "just below" group (the 5-10% closest to Level 5).  
●​ Medium Term Integrated "short writers" at the start of every English lesson. 
●​ Long Term Cross-curricular literacy: Ensuring other subjects ie Science/Social Studies teachers use the same sentence frames (school wide literacy focus). 

 
In 2026 new national reading and writing student monitoring, assessment and reporting tool SMART (Term 2 and 4) will be implemented to replace the asTTle tool that we have used in previous years. 
Also targeted structured literacy module that has identified key students to help benefit their literacy running a course over each semester. We have also streamed the classes so that students are targeted 
in literacy skills and are provided with extra support and guidance.  
 
Reaching Level 5 in Year 10 is a critical milestone as it prepares students for the Literacy Co-requisite and senior secondary English. For Reading, this involves the ability to critically evaluate diverse 
texts and interpret complex ideas independently. For Writing, students are expected to craft coherent, planned texts that demonstrate a clear awareness of audience and purpose.  
 
 
 
CAA Literacy  
 

CAA Reading and Writing Standards Overall Pass Rates 

 

KVC NZ  
Number 
of 
Students 

% N  % A  National Equity 
index 

Year 10 
 

40 
reading  
37  
writing 

42% 58% 70% 48% 

 
 

Individual Standard 
Results Y10 

KVC 
Results 

Equity Index 
band results 

Standard 
number 

Number 
Students 

Int 
or 
Ext 

%N %A %N %A 

32403 40 E 29% 71% 47% 53% 

32405 37 E 57% 43% 51% 49% 
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Ethnicity data % Pass Rates 

CAA Reading and Writing  Standards 
Māori  Pasifika Male Female 

44% 50% 59% 56% 

 

 

Individual Standard 
Results Y11  

Achievement Standard 
Class 

KVC 
Results 

Equity Index 
band results 

Standard 
number 

Number 
Students 

Int 
or 
Ext 

%N %A %N %A 

32403  9 E 11% 89% 47% 53% 

32405 18 E 17% 83% 51% 49% 

 

Individual Standard 
Results Y11  

Unit Standard Class 

KVC Results Equity Index 
band results 

Standard 
number 

Number 
Students 

Int 
or 
Ext 

%N %A %N %A 

32403  21 E 52% 48% 47% 53% 

32405 27 E 48% 52% 51% 49% 

 
 
 
 
 
 
 

26 
 



Individual Standard 
Results Y12  

KVC Results Equity Index 
band results 

Standard 
number 

Number 
Students 

Int 
or 
Ext 

%N %A %N %A 

32403  3 E 0% 100% 47% 53% 

32405 5 E 28% 72% 32% 68% 

 
 

Cohort Literacy Performance Report 

 
CAA Reading and Writing Standards Overall Pass Rates 

 

KVC NZ  

Number of 
Students % N  % A  National Equity 

index 

Year 10, 
11 & 12 
Reading 
32403  
 

77 35% 65% 55% 53% 

Year 10, 
11 & 12 
Writing 
32405 

88 45% 55% 61% 48% 

This report provides an analysis of the overall literacy pass rates for the cohort at KVC, comparing them to national performance levels. The data focuses on Year 10, 11, and 12 students from  

Terms 2 and 3. Key areas examined include cohort performance trends, national comparisons, and equity index band influences. 

The key data points are as follows: 

Data Analysis and Insights 

●​ The cohort's literacy achievement rate is significantly lower than the national average for writing but higher than the equity band. Reading was above the national and equity band for 2025.  

●​ The similarity between the cohort’s achievement rate and the equity index band suggests socioeconomic factors may be influencing results. 

●​ While more than half of the students achieved literacy standards via the CAA, a significant proportion still requires targeted intervention (classes that focus on CAA’s and also using Achievement 

Standards to pass literacy). 
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Areas for Improvement 

●​ Targeted Support: Implementing literacy intervention programs for students below standard. 

●​ Curriculum Adjustments: Aligning instructional strategies with national literacy benchmarks. 

●​ Professional Development: Providing teachers with resources and training on effective literacy teaching methods. 

●​ Parental Involvement: Encouraging family engagement in literacy development. 

●​ Assessment Monitoring: Regular progress tracking to identify students at risk and apply timely interventions. 

Recommendations 

●​ Targeted Support: Implement small group sessions focusing on key areas of weakness identified in the assessments/ classes focused on literacy/ 2026 structured literacy in Year 10 modules and 

a Year 9 class that target those requiring more support (tier 2). 

●​ Engagement Strategies: Develop engaging curriculum content that reflects students' interests and cultural backgrounds to foster a more inclusive learning environment. 

●​ Continuous Monitoring: Regularly assess student progress to adjust teaching methods and interventions effectively. 

●​ Implement tailored intervention programs for students performing below expected levels, especially focusing on reading and comprehension strategies. 

●​ Utilise differentiated instruction strategies to cater to the diverse learning needs within the cohort. 

●​ It is essential to provide additional writing resources and interventions for students who are currently below the expected level. 

●​ Continuing to monitor progress and adjust teaching strategies will be crucial in supporting all students towards achieving their writing goals. 

 
Professional Development: 

●​ Invest in professional development for teachers to better address the diverse needs of students, including culturally responsive teaching strategies. 
●​ Encourage collaboration among teachers to share effective practices and strategies that can help raise overall performance levels. 
●​ New SMART testing - teacher PLD  
●​ Writing PLD - Scribo  

Conclusion and Next Steps  

The literacy pass rates at KVC indicate a need for strategic action to close the achievement gap with the national average. Future efforts should focus on targeted support,  

enhanced teaching strategies, and ongoing progress monitoring to ensure more students meet literacy expectations. In 2025 we were able to get a number of students their literacy through the 

Achievement Standard pathway using both English and Social Studies internal assessments that provided literacy. Also have targeted Structural Literacy programmes in Year 9 and 10 English in 2026.  

 

 

 

 

 

 

28 
 



Year 9&10 Percentage Tables - Mathematics 
YEAR 9  
 

 
Yr9 Number 

% Below the expected 
level 

% At the expected 
level 

% Above the expected 
Level 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 

Whole cohort 
69% 75% 23% 20% 8% 5% 

Female 
73% 88% 27% 13% 0% 0% 

Male 
67% 67% 21% 25% 12% 8% 

Māori 
82% 91% 18% 9% 0% 0% 

Pasifika 
100% 100% 0% 0% 0% 0% 

 
 

Yr9 Algebra 
% Below the expected 

level 
% At the expected 

level 
% Above the expected 

Level 
Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 

Whole cohort 
61% 51% 33% 40% 5% 9% 

Female 
68% 59% 27% 36% 5% 5% 

Male 
57% 46% 37% 43% 6% 11% 

Māori 
60% 73% 40% 27% 0% 0% 

Pasifika 
100% 50% 0% 50% 0% 0% 

 

 

The academic year was marked by a notable divergence in student achievement across key strands of mathematics. Algebra proved to be a success story of growth, with the percentage of students working "Below 
Expected Level" dropping from 61% in Term 3 to 51% by Term 4 as more students transitioned into the "At" and "Above" categories. Conversely, Number performance saw a concerning decline; the cohort struggling to meet 
expectations rose from 69% in Term 1 to 75% by year's end.Demographic data further highlights specific areas for intervention. Male students generally outperformed their female peers, with 11% reaching "Above 
Expected" in Algebra and 33% maintaining "At" or "Above" levels in Number. In contrast, female students showed progress in Algebra (36% at expected levels) but struggled significantly in Number, where those below 
expectations surged from 73% to 88%.Achievement gaps also persist across ethnicities. Māori students saw "Below" levels rise in both Algebra (from 60% to 73%) and Number (from 82% to 91%), with no students 
reaching the "Above Expected" category. While the small Pasifika cohort demonstrated the most dramatic improvement in Algebra—moving from 100% "Below" in Term 3 to 50% "At" by Term 4—they remained 100% 
"Below" in Number throughout the year. These trends suggest an urgent need for targeted school-wide interventions in basic numeracy, specifically tailored to support Māori and Pasifika learners and to address the sharp 
decline in female numeracy performance. 
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Year 10  
 
 
 

 
Yr10 Number 

% Below the expected 
level 

% At the expected 
level 

% Above the expected 
Level 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 

Whole cohort 
46% 50% 27% 37% 27% 13% 

Female 
75% 67% 12% 25% 12% 8% 

Male 
33% 39% 33% 44% 33% 17% 

Māori 
50% 100% 50% 0% 0% 0% 

Pasifika 
0% 0% 100% 100% 0% 0% 

 
 

Yr10 Algebra 
% Below the expected 

level 
% At the expected 

level 
% Above the expected 

Level 
Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 

Whole cohort 
56% 55% 32% 22% 12% 22% 

Female 
0% 69% 0% 19% 0% 12% 

Male 
0% 50% 0% 23% 0% 27% 

Māori 
75% 67% 25% 0% 0% 33% 

Pasifika 
100% 100% 0% 0% 0% 0% 

 
The Year 10 academic data reveals a complex landscape of shifting achievement and persistent demographic gaps. In Algebra, the cohort saw a positive movement into the "At Expected Level" category, 
which grew from 27% to 37% by Term 4; however, this was offset by a decline in high achievers, with those working "Above" the expected level dropping from 27% to 13%. A notable gender disparity 
persists in this strand, as 61% of male students reached or exceeded expectations compared to just 33% of females. Conversely, Number performance showed significant growth at the top end, with the 
percentage of students working "Above Expected Level" nearly doubling from 12% to 22%. While the overall proportion of students working below expectations remained stable at roughly 55%, there was 
internal progress as many students transitioned out of the lowest sub-levels into Level 4. Ethnicity-based insights highlight both successes and areas for urgent support. Māori students demonstrated 
impressive gains in high-level Number achievement, moving from 0% in the "Above" category in Term 1 to 33% by Term 4. However, Algebra remains a challenge for this group, with the cohort shifting 
from 50% "At" level in Term 3 to 100% "Below" by the end of the year. Similarly, the Pasifika cohort continues to work below the expected Year 10 level in both strands, marking them as a priority for 
future intervention. Overall, while the Year 10 group shows greater confidence and higher peak achievement in Number than in Algebra, the recurring gender and ethnic gaps suggest that targeted, 
strand-specific support is necessary to ensure equitable progress across the entire cohort. 

CAA Numeracy 

 
Year 
Level 

Number of 
Students 

KVC Not Achieved (% / 
Count) 

KVC Achieved (% / 
Count) 

National Pass Rate % 

Year 9 5 20% (1) 80% (4) 61% 
Year 10 34 50% (17) 50% (17) 61% 
Year 11 55 45% (25) 55% (30) 61% 
Year 12 6 50% (3) 50% (3) 61% 
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Overall 100 46% (46/100) 54% (54/100) 61% 
 
Group Pass Rate 

(Count) 
Percentage 

Māori 8 / 15 53.3% 
Pasifika 1 / 6 16.7% 
Male 29 / 51 56.9% 
Female 20 / 49 40.8% 

 
This achievement data highlights we are significantly outperforming its socio-economic Equity Index by 15%. While Year 9 students demonstrate exceptional results, the school's primary challenge lies 
with the Year 11 cohort—the largest group—which is currently tracking 6.5% below national levels, and Year 10 and 12, who maintain a 50% pass rate. Demographic analysis reveals strong equity for Māori 
students (53.3%), but identifies a critical achievement gap for Pasifika students at 16.7%. Furthermore, a 16.1% performance gap exists between males (56.9%) and females (40.8%). Moving forward, the 
school’s strategic focus must center on targeted interventions for Pasifika learners, investigating gender-specific engagement strategies for Mathematics, and prioritizing Year 11 improvements to drive 
overall school statistics. 

 
 
 
 
 

Junior College Overall Tracking Percentage Tables: 
 

Reading Results (Y7&8) 
 

By the end of year 7 students are expected to be working at level 3/4 
By the end of year 8 students are expected to be working at level 4 
 
Year 7 Assessment Tables 2025 
 

 
Reading 

Curriculum Level 2 
or below 

Curriculum Level 3 Curriculum Level 4 
and above 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 32.6 16.2 39.5 39.5 27.9 44.2 

Female 53.8 23.1 23.1 38.5 23.1 38.5 

Male 24.1 12.9 44.8 41.9 31 45.2 

Māori 25 16.7 50 66.7 25 16.7 

Pasifika 60 0 20 60 20 40 
 
 
 

 
Writing 

Curriculum Level 2 
or below 

Curriculum Level 3 Curriculum Level 4 
and above 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 37.5 20.5 50 38.6 12.5 40.9 
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Female 46.2 23.1 46.2 38.5 7.7 38.5 

Male 33.3 19.4 51.9 38.7 14.8 41.9 

Māori 66.7 33.3 33.3 50 0 16.7 

Pasifika 40 0 40 60 20 40 
 
 
 
 
 
 
 
 
 
 
 
 
 
Year 8 Assessment Tables 2025 
 

 
Reading 

Curriculum Level 2 
or below 

Curriculum Level 3 Curriculum Level 4 
and above 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 14.7 10.1 44.1 30.4 41.2 59.4 

Female 3.1 3 50 36.4 46.9 60.6 

Male 25 16.7 38.9 25 36.1 58.3 

Māori 60 40 20 20 20 40 

Pasifika 0 0 60 20 40 80 
 
 
 

 
Writing 

Curriculum Level 2 
or below 

Curriculum Level 3 Curriculum Level 4 
and above 

Term 1 Term 4 Term 1 Term 4 Term 1 Term 4 
Whole cohort 21.7 11.4 43.5 37.1 34.8 51.4 

Female 9.1 3 51.5 36.4 39.4 60.6 

Male 33.3 18.9 36.1 37.8 30.6 43.2 

Māori 60 40 20 40 20 20 

Pasifika 0 0 40 20 60 80 
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Maths Comparison between Year 7 and Year 8 Number 
 

 
Maths 

Curriculum Level 2 
or below 

Curriculum Level 3 Curriculum Level 4 
and above 

Year 7 Year 8 Year 7 Year 8 Year 7 Year 8 
Whole cohort 18.8 11.1 62.5 37.5 18.8 51.4 

Female 35.3 8.8 47.1 44.1 17.6 47.1 

Male 9.7 13.2 7 31.6 19.4 55.3 

Māori 14.3 20 85.7 60 0 20 

Pasifika 20 0 60 20 20 80 
 
 

 

 

 

 

Analysis: 

 
We have a diverse group of learners across our Junior College. The levels of achievement range from early level 1 of the curriculum right up to students who are working at level 5. This means 
differentiation is vital in providing excellent learning opportunities for students.  
 
From the current data, we can clearly see that significant value is being added to students. This is highlighted by the difference between Y7 and Y8 in Mathematics and the major progress between Terms 
1 and 4 at both year levels for both reading and writing. Over half of our Year 8 cohort were working at Level 4 or higher at the end of 2025. This represents a very pleasing shift in achievement from recent 
years. The significant shifts evidenced in the table suggest that this progress should be a long term, sustainable expectation for our learners. 
 
We still have large groups of priority learners who are working at or below where we would ideally like and programmes and plans are in place to address these areas of need. Operating alongside this, we 
also see a need to reintroduce our extension Mathematics programme as a number of students are excelling in this area. 
 
In 2025, we undertook extensive training in structured literacy. This is being embedded in all classes and we believe that it will continue to address holes in student learning.  
 
Differentiated grouping, targeted resourcing and flexible, open-ended learning programmes are all being employed regularly and consistently across the Junior College and this coupled with utilisation of 
programmes such as SL programmes and the Oxford Structured Mathematics programme are helping to drive future success. 
 
Assessment data and continued steady progress will be an indicator of success. In 2026, we are operating under the new curriculum and in 2027 will report against the phases of learning and the five 
progress descriptors that go with this. We will also be undergoing training in using the new SMART assessment tool. 
 
Currently we use e-asTTle, Dibbles and overall teacher judgement to make judgements on student progress. 
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